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PREFACE 



The Teaching Behavior Improvement Program is a strategy for helping 
teachers analyze their own teaching action and practice improved skills 
to strengthen their classroom performance. This program has been de- 
signed and revised by the staff of the Michigan-Ohio Regional Educa- 
tional Laboratory over the past two years. The effectiveness of the 
present version of the program is such that we at MOREL are now training 
principals, supervisors and other educational leaders to carry out the 
Teaching Behavior Improvement Program at their own school districts. 

This report documents the second workshop conducted by MOREL staff 
to train leaders in the MOREL strategy. The MOREL leader training 
procedures will be improved based on evaluations made of this workshop, 
just as it is the result of redesign following the first workshop. 

Samuel Flam, inservice education specialist for the Laboratory, was the 
director of this workshop. William Farlow, Richard Merrick and David 
Sandler, also MOREL inservice specialists, were the seminar group 
leaders for the workshop. Other MOREL staff performed specialized 
functions when needed. 

We wish to extend special appreciation to Sister Martinez and the 
staff at Madonna College at Livonia, Michigan for the use of their 
facilities. We are also appreciative of Mr. George Monroe, principal, 
Beaubien Junior High School, Detroit; Mr. Jack Buller, principal, 

Nankin Mills Junior High School; and Mr. Brune Hudson, principal. 
Whittier Junior High School, Livonia; and their staff and students 
for their cooperation in the conduct of the micro-teaching experiences 
for the leaders-in-training . 

Stuart C. Rankin 
Executive Director 
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FOREWORD 



The attached report of the second MOREL Leader Training Conference 
is divided into two sections: 

The first section includes the conference objectives, a list 
of conference participants, and a description in anecdotal 
style of the conference proceedings. 

The second section includes most of the materials and 
supporting documents used in the training of the seventeen 
attending leaders . 

This report has limited distribution to the following individuals 
and agencies: 

1. MOREL Board of Directors 

2 . Staff members, Department of Educational 
Laboratories, If , S. Office of Education 

3. Workshop participants 

4. Superintendents of participating districts 

5. MOREL staff 
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CONFERENCE OBJECTIVES 



The second MOREL In-service Education Leader Training Conference was 
held in Livonia, Michigan, February 3-19, 1969, at Madonna College. 
The purpose of the conference was to prepare key people in the field 
of education to function as in-service education leaders in their 
respective settings. 

MOREL s Teaching behavior Improvement Program is focused primarily 
on developing a strategy helpful in improving the day-to-day class- 
room behavior of teachers. The strategy is composed of elements or 
techniques that help teachers analyze their teaching behavior and, 
when indicated, change toward improving their teaching effective- 
ness and improving students’ learning. 



The conference design called for the participants to: 

1. learn what the MOREL In-service Education Program 
is and what it hopes to accomplish, 

2. identify the role and functions of the in-service 
education leader, 

3. acquire the skills and techniques necessary to implement 
the In-service Education Program, and 

4. develop the self confidence needed to implement the 
In-service Strategy. 



MOREL LEADER TRAINING CONFERENCE 



February 3-19, 1969 



conference participants 



business 

Mary Durgan 

Demonstration Teacher 
Region I Office 
Priest School Building 
7840 Wagner 

Detroit, Michigan 48210 
(313) 877-3500 



Bernyce Edwards 

Region Demonstration Teacher 
Dixon School 
16600 Tireman 
Detroit, Michigan 
(313) 584-6132 



Gerald W. Ellis 

Director of Elementary Education 
Birmingham School District 
Chester & Merrill 
Birmingham, Michigan 48012 
(313) 644-9300 



Arthur C. Frock 

Assistant Principal 
Whittier Junior High School 
28550 Ann Arbor Trail 
Westland, Michigan 48185 
(313) 427-3600 



Muriel Greig 

Demonstration Teacher 
Region 5 Office 
Mason School 
19635 Mitchell 
Detroit, Michigan 48234 
(313) 891-6542 




Don A. Griffin 

Consultant in Elementary Education 
Wayne County Intermediate 
School District 
301 City-County Building 
Detroit, Michigan 48226 
(31 3) 224-5585 




home 



33316 Oregon 

Livonia, Michigan 48150 
(313) 421-1225 



1506 Chicago Blvd. 
Detroit, Michigan 48206 
(313) 869-2744 



17832 Dunblaine 
Birmingham, Michigan 48009 
(313) 642-2249 



33588 Michele 
Livonia, Michigan 48150 
(313) 427-9739 



4420 Buckingham Road 
Royal Oak, Michigan 48072 
(313) LI 9-3311 



22750 Alexandrine 
Dearborn, Mich: .an 48124 
(313) 274-5208 



6 



James Hechlik 

Supervisor of the Physically 
Handicapped 

Warren Consolidated Schools 
29900 Lorraine 
Warren, Michigan 48093 
(313) 755-0400 



William Hetrick 

Director of (Educational Systems 
For the 7Q's) 

School District of the City of Monroe 
1275 North Macomb 
Monroe, Michigan 48161 
( 313 ) 241-0330 



Wesley R, Maas 

Director of Secondary Education 
The School District of the City of 
Pontiac 

350 Wide Track Drive, East 
Pontiac, Michigan 48058 
(313) 338-9151 



Shirley McNeil 

Supervisor of Reading Coordinators 

Title I Schools 

Detroit Board of Education 

5057 Woodward Avenue 

Detroit, Michigan 48202 

(313) 833-7900 



Donald McMechan 

Mathematics Demonstration Teacher 
Detroit Public. Schools 
Macomb School Bldg. 

12021 Evanston 
Detroit, Michigan 48213 
(313) 372-0466 



Jeanette Van Riper 

Elementary Principal and Curriculum 
Coordinator for K-12 
Administration Building 
26804 Erie Street 
Flat Rock, Michigan 48134 
(313) 782-2451 



5051 Courville 
Detroit, Michigan 48224 
(313) 882-1595 



392 Elm Street 
Britton, Michigan 49229 
(313) 451-5855 



1632 Maplewood 
Pontiac, Michigan 48053 
(313) 682-0279 



3251 Oakman Blvd. 
Detroit, Michigan 48238 



20717 Meier Rd. 

St. Clair Shores, Michigan 48081 
(313) 776-2263 



25617 Gibralter Road 
Flat Rock, Michigan 48134 
(313) 782-1783 
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David E. Rumminger 
Assistant Principal 
Shadywood Elementary School 
12345 Frazho 
Warren, Michigan 48089 
(313) 758-2310 



Ronald V. Sartor 

Social Studies Consultant 
Warren Consolidated Schools 
29900 Lorraine Avenue 
Warren, Michigan 48093 
(313) 755-0400 



Edward J. Taras 

Coordinator of Social Studies 
Birmingham Public Schools 
Chester & Merrill streets 
Birmingham, Michigan 480 L2 

013 ) M1 4_93oo 

Robert A. Tyler 

Assistant Principal 
Warren Woods High School 
13400 12 Mile Road 
Warren, Michigan 48093 
(313) 755-9700 



33773 Aston 

Warren, Michigan 48092 
(313) 268-1821 



3438 Bicsak Drive 
Warren, Michigan 
(313) 756-6349 



390 Bird 

Birmingham, Michigan 48009 
(313) 647-0753 



11296 Lesure Drive 
Utica, Michigan 48087 
(313) 264-1676 



Elizabeth M. WHson 

Language Arts Demonstration Teacher 
Region 3 Office 

14825 Lamphere 16189 Inverness 

Detroit, Michigan 48223 Detroit, Michigan 48221 

(313) 537-6710 (313) DI 1-5692 



- 6 - 



O 

ERIC 



8 



MOREL TRAINING STAFF 



Samuel Flam, Conference Chairman 
Program Associate 



MOREL- 

3750 Woodward Avenue 
Detroit, Michigan 48201 
(313) 833-1320 


28786 Rockledge Drive 
Farmington, Michigan 48024 
(313) 626-0862 


William Far low, Group Leader 
Program Associate 
MOREL 

3750 Woodward Avenue 
Detroit, Michigan 48201 
(313) 833-1320 


8288 Hahn 

Utica, Michigan 48087 
(313) 739-2837 


Richard Merrick, Group Leader 
Program Associate 
MOREL 

3750 Woodward Avenue 
Detroit, Michigan 48201 
(313) 833-1320 


805 Courtland 

Ypsilanti, Michigan 48197 
(313) 483-5598 


David Sandler, Group Leader 
Program Associate 
MOREL 

3750 Woodward Avenue 
Detroit, Michigan 48201 
(313) 833-1320 


14620 Talbot 

Oak Park, Michigan 48237 
(313) 545-1942 


RESOURCE PERSONNEL 

Dr, Stuart C, Rankin 
Executive Director 
MOREL 

Dr* Lilburn P. Hoehn 


Mr, Dennis Bryan 
Coordinator of 

Teaching Training 
MOREL 


Director of Teacher 
Education 
MOREL 


Mr. Fred Ioanou 

In-Service Education Specialist 
MOREL 


Dr. Delmo Della-Dora 

Director of Planning and 
Development 
MOREL 


Mr, Brian McRae 

part-time tehcnician 
MOREL 


Mr, Norman McRae 

Coordinator of Leader 
Trainning 
MOREL 

Dr, Allen L , Bernstein 
Consultant 

Wayne County Intermediate 

School District _7_ 


Mr. John Schneider 
- Instructional Technician 

MOREL 
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CONFERENCE LOG 



MONDAY, FEBRUARY 3 



TUESDAY, FEBRUARY 4 



3:45 a.m. 
9:15 a.m. 
9:35 a.m. 
9:45 a.m. 
10:15 a.m. 
10:30 a.m. 
10:45 a.m. 

12:30 p.m. 
1:45 p.m. 
3:00 p.m. 

4:00 p.m. 

8:30 a.m. 
8:45 a.m. 
9:15 a.m. 
9 : 30 a.m. 
10:00 a.m. 

12:30 p.m. 




Welcome and Getting Acquainted 
Overview of In-Service Program 
Questions and Answers 

Teaching Behavior and Student Learning 
Discussion 

Seminar Group Assignments 

Seminar Sessions (Possible application of 
MOREL program in districts represented) 

Teacher Behavior Analysis from Video Tape 

MOREL Analysis and Improvement Strategy 

MOREL Organization for Change 
(Role of Inservice Leader) 

General Session (Overview of Workshop) 

General Session 

Development Process and Regional Laboratories 

Introduction to Interaction Analysis 

Interaction Analysis Categories 

Interaction Analysis Small Group 
(Practice Coding) 

Seminar Sessions 

Group A 

Micro-Teach 

Group B 

Matrix Construction and Matrix Interpretation 
Group C 

Matrix Construction and Matrix Interpretation 
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WEDNESDAY, FEBRUARY 5 



8:30a ,m, 
8:45 a,m. 



11:15 a.m, 
12:30 p.m. 



General Session 

Construction, Value, and Rationale 
of Behavioral Objectives 

Coding 

Seminar Sessions 
Group A 

IA Coding Student Feedback 

Group B 

Micro-Teach 

Group C 

IA Coding Student Feedback 



THURSDAY, 



FEBRUARY 6 



8:30 a.m. 
9:30 a ,m, 
11:15 a.m. 



12:30 p.m. 



j 



r 

i_ 

MONDAY, FEBRUARY 10 8:30 a.m. 

] - 1:30 p,m, 



IA Coding from Video Tape 

Introduction to Technical Skills of Teaching 
Seminar Session 
Group A & C 

Discussion of Technical Skills 
Group B 

Discussion of How to Institute Program 
Seminar Sessions 
Group A 

Behavioral Objectives 

IA Matrix Interpretation 
IA Matrix Construction 

Group B 

Matrix Interpretation 
Student Feedback 

Group C 

Micro-Teaching 



Data Gathering in Schools 
Preparation of Diagnostic Profile 
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TUESDAY, FEBRUARY 11 



8:00 a.m. 



Feedback to Teacher 



WEDNESDAY 



THURSDAY, 



o 




1:30 p .m. 



Critique of Leader’s Feedback 



FEBRUARY 12 8:30 a.m. 

8:45 a.m. 
9:15 a.m. 



12:30 p.m. 



General Session 

Practice Coding from Bell Tape 
Seminar Session 
Group A 

Preparation for Micro-Teach 
Application of Micro-Teach Process 

Group B 

Interpretation of Classroom Interaction 
Sharing of Feedback Experiences 

Group C 

Coding from Bell Tape 
Interpretation of Bell Tape Codes 

Seminar Sessions 

Group A 

Video-Tape Equipment Operation 
Micro-Teach 

Group B 

Subscripting Coding 
Mediator of Research Role 

Group C 

Bell Tape Coding 
Matrix Building 
Matrix Interpretation 
Behavioral Objectives 



FEBRUARY 13 8:30 a.m. 

8:45 a.m. 
10:15 a.m. 



General Session 
Coding for Record 
Seminar Sessions 
Group A 

Group Critique of Micro-Teach 
Group B 

Preparation for Micro-Teaching 
Group C 

Code Subscripting 
Designing Learning Activities 
with Behavioral Objectives 
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THURSDAY, FEBRUARY 13 



FRIDAY, FEBRUARY 14 



SATURDAY, FEBRUARY 15 
MONDAY, FEBRUARY 17 







12i30 p.m. Seminar Sessions 

Group A 

Critique of Micro-Teach 
Behavioral Objectives 

Group B 

Video-Tape Equipment Operation 
Micro-Teach 

Group C 

Mediator of Research Role 



8:30 a.m. 
8:45 a.m. 
10:30 a.m. 



12:30 p.m. 



General Session 

Test of Coding Objectivity 

Seminar Sessions 

Group A 

Code Subscripting 
Group B 

Critique of Micro-Teaching 
Behavioral Objectives 

Group C 

Applications of Micro-Teaching 
Preparation for Micro-Teaching 

Seminar Sessions 

Group A 

Mediator of Research Role 
Group B 

Behavioral Objectives 
Goal Setting 

Group C 

Video-Tape Equipment Operation 
Micro-Teach 



10:30 


a.m. 


Administrators T Luncheon 


8:30 


a.m. 


Data Gathering in School 


3:00 


p .m. 


Feedback of Diagnostric Profile 


5:30 


p .m. 


Dinner at Hillside Inn 


7:30 


p .m. 


Group Critique of Feedback 
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TUESDAY, FEBRUARY 18 


8:30 


a.m. 


General Session 




8:45 


a .m. 


Field Action Units 




10:00 


a.m. 


Preparation for Mini-Conference 




1:30 


p .m . 


Continue Preparation for Mini-Conference 




3:00 


p .m. 


Mini-Conf erence 


WEDNESDAY, FEBRUARY 19 


9:00 


a.m. 


Conference on Innovation & Change 
The Change Process ; "What Is It?" 
by Dr. Frymier 








The Change Process: "How It Is Implemented 

by Dr. Foster 




11:00 


a.m* 


Relevance to MOREL IN-Service Progrm 




1:30 


p . m . 


Evaluation of Workshop 



o 
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MONDAY, FEBRUARY 3 



GENERAL SESSION 



Samuel Flam opened the Leader Training conference at Madonna College, Livonia, 
Michigan. He welcomed the participants, introduced training staff members 
and guests, and identified the major objectives called for i a the conference 
design. The remainder of the session was devoted to the preparation of "resumes" 
as a technique for helping participants share personal backgrounds. 

OVERVIEW OF TEACHING BEHAVIOR IMPROVEMENT PROGRAM 

Lilburn Hoehn, Director of MOREL's Teacher Education Programs, gave an overview 
of the Laboratory T s Teaching Behavior Improvement Program. He described the 
program as a sequence of activities; a process through which a teacher moves 
in order to effectively improve his behavior on a day to day basis. 

Dr. Hoehn went on to tell the history of the development of MOREL 1 s in-service 
program. The original design was field tested during the 1967-68 school year 
in Livonia, Pontiac , and Toledo. After these tests the program was revised 
and the new design was field tested in ten inner-city Detroit junior high 
schools in the summer of 3968. The program was further refined and final 
field tests are going on at the present time at Grandville Junior High, Grand 
Rapids, and Woodson Elementary in Inkster. 

Dr. Hoehn explained the three stages of development in the MOREL planning for 
implementation of a teacher education package: 

1. Teacher Training — the work of the past sixteen months for 
developing an in-service education program that is a viable 
alternative to present efforts. 

2. Leader Training — the training of others to return to their 
schools and implement the in-service education program. 

3. Installation — getting both of the above components installed 
in institutions responsible for the education of teachers. 

Emphasizing that the MOREL staff has been dedicated to developing programs which 
have as their thrust the self-renewing concept. Dr. Hoehn defined a self-renewing 
program and cited eight underlying assumptions of the in-service program: 

1. Teachers need and want to become more effective. 

2. The majority of teachers can be trained to direct their own improvement 
efforts . 

3. Self-directed changes are more likely to persist than imposed changes. 

4. Direct attention to the teaching act itself will have greater 
impact than attention to other factors such as development of 
content or curriculum materials. 
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5. A program developed with practicing teachers will have more 
potential than a pre-designed program. 

6. An effective program is applicable in a variety of teaching 
situations . 

7. A change in the pre-service education of teachers is more 
lively if an alternative is shown to be effective in an 
in-service education program. 

8. An in-service program must be replicable. 
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SEMINAR GROUP ASS I GNMENTS 



Sam Flam assigned each of the Leader Training conference participants to a 
seminar group. A training staff member was assigned to each group. 

The groups were: 

GROUP A: Richard Merrick, Program Associate 

Mary Durgan 
Gerlad Ellis 
David Rumminger 
Jeanette Van Riper 
Elizabeth Wilson 



GROUP B: David Sandler, Program Associate 

Arthur Frock 
Muriel Greig 
Don Griffin 
James Hechlik 
Shirley McNeil 
Ed Taras 



GROUP C: William Far low. Program Associate 

Bernyce Edwards 
Bill Hetrick 
Donald McMechan 
Wesley Maas 
Ronald Sartor 
Robert Tyler 

The role of the seminar group in the conference was explcred as a technique for 
sharing the participant’s knowledge and experience as it related to the MOREL 
program. Groups convened in separate rooms to begin the examination of the MOREL 
strategy and organization for change. 
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TEACHER BEHAVIOR AND STUDENT LEARNING 



Delmo Della-Dora, Director of Planning & Development discussed the ways in which 
the MOREL program differs from the usual in-service teacher education and teacher 
supervision approaches. He examined what research says about the effects of 
commonly used in-service approaches: 

(1) Little research exists on the effectiveness of in-service 
training. We rarely question if courses, workshops, con- 
sultants, study committees, or supervision and evaluation 
result in improved teaching. 

(2) Innovations in education have not made a significant dif- 
ference for a period of more than six months or so in im- 
proving the learning of students, except in the case of a 
few isolated programs. 

The conclusion was reached that we are not as rational as we might be. We are 
spending time, money and effort on assumptions about in-service education that 
are untested and/or false. 

Research on defining a "good” teacher reveals that there is no single set of 
qualities which describe the best kind of teacher. Good teaching depends 
upon patterns that exist and how teachers interact with specific students. 

A good teacher in one situation could be terrible in another. 

A few examples of what research* has to say about the relationship of teacher 
behavior to student learning were examined: 

A. Rosenthal, in Pygamalion in the Classroom , reveals that one of the most 
potent variables in learning is what the teacher expects of his students. 

B. Flanders 1 research indicates that specified kinds of teacher interaction 
with students produce predictable kinds of student behavior which have 
significant impact on learning. 

C. Torrance has identified certain kinds of teaching behaviors that 
stimulated creativity and others that have hindered creativity. 

D. Anderson, Brewer and others discovered that neurotic teachers 1 
behaviors showed up among their students, particularly in early 
elementary grades. 

E. Hollingshead , in Elmt o wn* s Youth , shows that teacher behavior is 
generally different with students of differing social class back- 
ground and more recent studies indicate that teacher behavior re- 
lates to race of students — in ways which seriously affect learning. 



* See Appendix for bibliography 
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i F. Oj emann and others have demonstrated that specified teacher 
' behaviors can lead to a significant increase in pupil self- 

understanding and understanding of the causes of human be- 
havior generally. 

In summary, Dr. Della-Dora stated that changes in teacher behavior can create 
improvement in academic learning, self-concept, creativity and other areas 
of learning. The MOREL in-service program is designed to help teachers direct 
their own improvement, by helping the teacher focus on his behavior as he 
interacts with students. 



In order for these improvements to take place: 

1. The teacher must want to examine his own behaviors and their 
impact on student learning. 



2. He must have the opportunity to carry out self-examination and 
obtain knowledge of techniques for doing so. 

3. He will have to identify and/or clarify and specify what he 
wants to accomplish (goals) with students. 



4. He needs time and knowledge of skills necessary for self- 
evaluation based on self-examination and identification of 
goals . 

5. He needs time and assistance in developing new behaviors which 
will lead to improved attainment of goals and, from time to 
time, in developing new goals. 



SMINAR 



GROUP SESSSION 



Ejach seminar group met in a separate conference room and discussed the opening 
presentations on the "In-service Program" and "Teacher Behavior and Student 
Learning." Questions were raised by the participants about the conference and 
about the MOREL in-service program. The participants then discussed how the MOREL 
program might be used in their district and schools. 

Participants shared information with each other about their experiences, back- 
grounds and job descriptions. They expressed the feeling that the MOREL program 
could be instrumental in bringing about change in teaching behavior. Some 
concern was expressed about the problems of implementing the program. 



SEMINAR GROUP SESSION 



Following lunch conferees viewed a video-taped classroom session. Participants 
then shared observations on the teacher’s behavior. The group leader asked the 
participants to analyze the teacher’s behavior for the purpose of identifying: 
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a) 



behaviors which should be changed 



b) methods they would use for objective analysis of teaching behavior 

c) a process for helping teachers improve behavior 

The analysis techniques used by participants were examined for objectivity and 
completeness. Improvement strategies suggested by participants were examined 
for potential effectiveness. The group leaders continued this discussion with 
a detailed examination of MOREL Strategy for Analaysis and Improvement of Teaching 
Behavior.” The seminar group was asked to model the MOREL program by suggesting 
a strategy for analysis and improvement for teaching viewed on video tape. 

Various means for gathering data about the classroom were identified: tape 

recording, video tapes, trained observer, IA coding, student feedback, etc. The 
types of information that could be gathered using each of the listed feedback 
devices were identified. Participants then focused on techniques for practicing 
behavior change. 



SEMINAR GROUP SESSION 

This s '.ssion was begun by discussing the role of the In-service Education Leader 
and the functions he performs. Participants were asked to read and analyze the 
MOREL publication, ’’In-service Education Leader — Analyst/Counselor + Teacher 4- 
Mediator of Research + Program Administrator.” The tasks required to implement 
the Teaching Behavior Improvement Program were examined and discussed. It was 
emphasized the the tasks are not actually separate and an implementation of the 
in-service leader roles finds the functions overlapping. 

The group discussed the Field Action Unit concept as an organizational pattern 
for implementing the inservice analysis and improvement model. Questions were 
raised about the openness of teachers which is required to implement the FAU 
concept. The group discussed the advisability of beginning the FAU with a 
small group of teachers (4-6) who are secure enough to examine their behavior. 

As more closed teachers see the FAU as a relatively safe encounter they would be 
willing to join. Although some group members saw their administrative role as 
being an additional block to gaining support for the FAU process, it was generally 
agreed that this problem could be overcome. Participants identified their concerns 
about skills which should be emphasized in the conference. 
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TUESDAY, FEBRUARY 4 



GENERAL SESSION 



The session was called to order following an opportunity for the participants 
to socialize over coffee. An overview of the day’s activities was given. The 
speaker for the first session was introduced. 



MOREL PROGRAMS AND THE DEVELOPMENT PROCESS 



Stuart Rankin, Executive Director of MOREL, talked to the conferees about the 
development process and the teacher training program developed by MOREL. He 
examined the 1965 Elementary and Secondary Education Act, and each of its 
titles, calling the 20 regional laboratories the genius of the Act. 

Dr. Rankin explored the relationship of the development function to the func- 
tions of knowledge production found at research centers, and the diffusion 
process exemplified by the work of State Departments of Education. The Educa- 
tional development is that change function which produces tested alternatives 
in educational practice. As such, it is user-oriented rather than knowledge- 
oriented and requires the design-trial-evaluation-redesign cycle as an oper- 
ational mode. The ultimate goal for the developer, is to be able to say 
"Invest X dollars in Y program and you will have Z results." 

He emphasized that the MOREL teacher training program is the opposite of 
"teacher proof”. It places confidence in the ability of the teacher to im- 
prove his or her own teaching behavior. It is based on the establishment of 
teaching goals and interpretation as to how well these goals are being achieved. 
He pointed out that the MOREL program provides the basic philosophical con- 
ditions that must underly and change endeavor. They are conflict, support, 
alternatives, freedom, feedback and purpose. The MOREL teacher training program 
includes all of these conditions and gives emphasis to feedback. 

Following Dr. Rankin’s remarks, John Gardner's Self Renewal : The Individual and 

the Innovative Society was distributed to each of the participants. It was 
emphasized that Self Renewal is the philosophical base for MOREL’s self renewing 
concept . 



INTRODUCTION TO INTERACTION ANALYSIS 

Participants were introduced to Interaction Analysis in a large group setting. 
The major ideas from Karl Openshaw's paper on coding systems were explored. Ac- 
cording to Openshaw, coding as a shortcut method to observing teacher behavior, 
is a very effective tool. Three kinds of coding systems exist: cognitive, af- 

fective, and psychomotor. Flander’s coding system is in the affective domain. 

The remainder of the session was devoted to laying the groundwork for coder 
training, increasing knowledge and understanding of categories, and giving some 
idea of the power of interaction analysis as an objective feedback technique. 
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After reading a paper on the Flanders T Interaction Analysis Coding System , the 
group was given a detailed explanation of the ten categories. Each of the 
categories were discussed. The group then focused their attention on the re- 
search findings related to direct vs. indirect teaching. It was emphasized 
through group discussion that IA coding isamefhod of obtaining a sample of 
the interaction so that hypotheses may be mad^ on the classroom interaction 
being coded. This enables the teacher to examine the pat ter u ot classroom 
interaction to determine needed change. An evaluation of the percent of inter- 
action found in each category and the patterns of interaction must be related 
to the goals of the teacher. 

The remainder of the session was spent in defining each category in Flanders 1 
system of interaction analysis and role playing of the categories. 



SEMINAR GROUP SESSION 



Participants divided into the seminar groups organized the previous day. The 
seminar groups discussed Flanders’ system of verbal interaction coding. They 
addressed themselves to the following questions: 

1. How objective are the categories? 

2. How is it possible to differentiate between the categories 
in a classroom? 

3. Do the categories apply to all teachers in all settings? 

4. If not, how can the categories be modified? 

5. Does it help teachers become more aware of the relationship between 
teacher behavior and student behavior? 

The remainder of the morning session was spent coding from training tapes 
produced by Ned Flanders. Discussion followed disagreements in coding. 



SEMINAR GROUP SESSION 



Group A 

Micro-teaching as an improvement strategy in the MOREL program was introduced. 
The participants were provided with an overview of their activities for the 
remainder of the afternoon. Each participant selected a skill to practice 
in the micro- teach which ^as to follow. It was stressed that subject matter 
content was not important for the exercise; in a micro-teach, attention is 
focused on a specific skill. 

The group went to Beaubien Junior High in Detroit where each participant 
taught a micro-teach cycle. Each trainee was critiqued by a MOREL staff 
member, and planned for improvement in the re-teach which followed. The 
participant taught his second lession to a different group of students. 
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Group B 



Group members were provided with the materials necessry to construct 
a matrix: code sheets, raw data, working matrix and final matrix forms. 
The group was shown how to translate the raw data on to a matrix form. 
Two group members constructed a matrix from the data. The remaining 
members of the group interpreted the matrix, identifying patterns of 
behavior. The group as a whole discussed the matrix construction and 
the interpretations made from the matrix. It was pointed out that the 
group should refer to the matrix interpretation section in Role of the 
Teacher in the Classro om when interpreting matrices in the future. 



Group C 

Raw data collected from a classroom was provided to each member of the 
group. They were shown how to translate the raw data onto a matrix 
form. Participants then constructed a matrix from the given information. 
Results were explained and questions from the participants answered. 
Patterns of behavior identifidd in the matrix were discussed. The group 
working as a team made a complete interpretation of the matrix they had 
* onstructed. Matrices in the Rol e of th^e Teacher in the Classroom w ere 
examined and each group member took a turn at interpreting the matrix and 
analyzing the matrix in order to find patterns of behavior. 
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